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Summary and Introduction 
 
 
Pursuant to N.J.A.C. 6A:8-3.1, this report fulfills the expectation that the district, “after each State test 
administration, reports to the district board of education on the performance of all students and on the 
performance of student subgroups on State tests.” 
 
The following pages provide information regarding district and buildings’ status which has been 
reauthorized as the Every Student Succeed Act (ESSA).  The PowerPoint presentation delves more 
deeply into the State assessment results. 
 
The New Jersey Department of Education expects that districts will conduct a review of State 
assessment results, in conjunction with local assessments, identifying students who will benefit from 
interventions prior to high school. 
 
The spring 2019 state assessment that the district will administer is the New Jersey Student Learning 
Assessment (NJSLA) replacing the Partnership for Assessment of Readiness for College and Careers 
(PARCC).  
 
All New Jersey Student Learning Assessment (NJSLA) questions align with the current New Jersey 
Student Learning Standards (NJSLS).  Students in Grades 4, 8 and 11 participated in the New Jersey 
Student Learning Assessment for Science (NJSLA), replacing the grade 4 and 8 New Jersey Assessment 
for Skills and Knowledge (NJASK) Science assessment and the high school New Jersey Biology 
Competency Test (NJBCT).  While the NJSLS in grades 4 and 8 align with the content of the Next 
Generation Science Standards (NGSS), the new high school science assessment combines content from 
several sciences courses.  We are awaiting additional information about the future contents of high 
school level assessment. To date, the district has not received New Jersey Student Learning Assessment 
for Science (NJSLA) results. 
 
As a district, we receive results at three levels:  district, building and student.  The District Summary of 
Schools reports for each grade level or end of course assessment also includes a result comparison at 
the state level.  Each principal and district content supervisor has received their building’s report and 
student data.  The Individual Student Reports’ will be distributed to each student and their 
parent/guardian in September 2019.  This report will provide you information about the NJSLA 
assessment and its implication for the district. 
 
NJSLA is one of several data points (local) that our administrative team and staff use to inform our 
instructional practices. When reviewing data, it is important to remember that the data is the beginning 
of the story, not the end. As an administrative team, we are analyzing our building and district data as 
well as our local data for trends. We review the data, ask questions about the data and investigate what 
the data reveals.  
 
The first level of analysis is at the administrator level to gain a deeper understanding of the trends. The 
second level is analyzed with teachers to gain another perspective and a new set of questions to 
collaboratively investigate. 
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Accountability Metric 

 
 
We have now transitioned to Every Student Succeeds Act (ESSA) with new definitions and identification 
of Schools in Need of Support and Improvement.  The accountability metrics under the Every Student 
Succeeds Act (ESSA) identifies and define Schools in Need of Support and Improvement as: Schools in 
need of Comprehensive Support and Improvement (CSI) or Schools in need of Targeted Support and 
Improvement (TSI).  All Ewing Public Schools are non-categorized at this time. 
 
Definitions: 
 
Comprehensive Support and Improvement 
(CSI) represent the following conditions: 

 Title I Schools bottom 5% 

 Graduation rate <67% 

 Title I schools identified as in need of 
targeted support and improvement for 
3 or more consecutive years 

 

Targeted Support and Improvement (TSI) 
represent the following conditions: 

 Schools where student groups 
performance is at or below the bottom 
5% of schools 

 Schools with student groups who are 
consistently underperforming.

New Jersey has defined “consistently underperforming” as follows: 
 
Non – High School 
 
“Each school that, for two consecutive years, 
has at least one subgroup of students, which: 

 Falls below its interim target in 
academic achievement 

 Falls below a pre-determined level in 
academic progress; and 

 For each indicator, falls below the state 
average for all students” 

 

 
High School 
 
“Each school that, for two consecutive years, 
has at least one subgroup of students, which: 

 Falls below its interim target in: 
o Academic Achievement; and 
o Graduation rate; and 

 For each indicator, fall below the state 
average for all students” 

 
All schools, regardless of identification, are required to share their building data, complete a School 
Improvement Plan and align Title I allocations (if applicable) with the building School Improvement Plan. 
 
The chart on the next page is excerpted from a NJ DOE PowerPoint depicting the changes in the 
definition of low-performing schools. 
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School Improvement Continuum 
 
The New Jersey Department of Education (NJDOE) received approval from the U.S. Department of 
Education for the New Jersey Every Student Succeeds Act (ESSA) on August 9, 2017. The Every Student 
Succeeds Act (ESSA) replaces NCLB as well as serves as the reauthorized Elementary and Secondary 
Education Act (ESEA) of 1965. The goal of ESSA is “to ensure that all students have equitable access to 
high – quality educational resources and opportunities, as well as to close the educational achievement 
gaps.” 
 
There are several changes in expectations and practices with ESSA in four broad areas: 

 Academic Achievement 

 Academic Progress (Elementary/Middle School, graduation rate for High School) 

 Additional Student Quality or Success Measure 

 Proficiency toward English Language Proficiency 
 
The New Jersey Department of Education has established the following criteria to meet the federal 
expectations 
 
Long – Term Goal 

 By 2030, all students and subgroups will increase to 80% students meeting or exceeding all 
grade – level expectation on statewide assessment. 

 4-year graduation rate of 95% 

 5-year graduation rate of 96% 
 
New Indicator 

 Beginning 2017-2018, all English Language Learners must demonstrate growth of approximately 
one level on the ACCESS for ELLs assessment per year for a maximum of five (5) years. 

 
New weighting of subgroups (School Accountability) 

 Subgroups include: 
o Economically Disadvantaged students 
o Major racial and ethnicity groups 
o Students with Disabilities 
o English Learners 

 
Additional indicator 

 Chronic Absenteeism  
 
The graphics on the next page details the NJ DOE’s vision of this transition. 
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As of the submission of this report, Ewing Public Schools are not categorized. 
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Revised Graduation Requirements 
 
To receive a New Jersey high school diploma, a student must: earn a minimum of 120 credits, including 
mandatory core subjects such as English/Language Arts (ELA), Math, Science, Social Studies, Physical 
Education, World Language, Financial Literacy and varying electives and demonstrate competency in 
English Language Arts and Mathematics through a State assessment.  Details regarding the required 
courses are listed in our Board regulations (5410). 
 
It is important to recognize that New Jersey has always maintained a system for students to 
demonstrate and meet graduation requirements through an alternative assessment or pathway to 
graduation throughout New Jersey’s forty plus (40+) year history with a statewide assessment program.  
 
Recently, (June 2019), the Department of Education has clarified specific pathways to meet the State 
assessment requirements for the class of 2020, 2021 and 2022 and committed to provide fair notice to 
students and educators for the call of 2023 and beyond.    
 
Here are the current graduation requirements for the class of 2020, 2021 and 2022. 
 
Current Graduation Requirements for the Class of 2020  – current grade 12 students 
 
Students graduating as members of the Classes 2020 can meet graduation assessment requirements 
through any of these three pathways:  

1. Achieving passing scores on high-level PARCC assessments;  
2. Achieving certain scores on alternative assessments such as the SAT, ACT, or Accuplacer; or  
3. The submission by the district of a student portfolio through the Department’s portfolio appeals 

process.  (Special Education students whose Individualized Education Plans (IEPs) specify an 
alternative way to demonstrate proficiencies will continue to follow the graduation 
requirements set forth in their IEPs.)  
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Class of 2020 (current 12th grade) – Class of 2022 (current 10th grade) 
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Refusal to Test/’Opt Out’ 
 

As a district, we continue to work individually with parents to answer questions and concerns about 
the PARCC assessment, as well as the testing schedule.  Across the state, as well as within the district, 
parents continue to request that their children do not participate in the spring 2019 PARCC/NJSLA 
assessment.  The New Jersey Department of Education considered the PARCC/NJSLA assessment as a 
component of the comprehensive educational program and an instructional component with the 
expectation that students present in school would participate in the PARCC/NJSLA assessment.  
Parents communicated their request to have their children not participate in the assessment through 
email and letter.   Each parent received a letter from the district acknowledging their request.   
Students who did not participate in the assessment were moved to a non-testing area whenever 
possible. 
 
During the testing season, the Board received weekly updates of the districts’ refusal to test status.  A 
total of 112 students in Grades 3-11 did not participate in the spring 2019 PARCC assessment.  All 
buildings, with the exception of Fisher Middle School, demonstrated a decrease of “refuse to test” 
letters.  The chart below details the number of students by building who did not participate in the 
spring 2017 through the spring 2019 PARCC assessment. 
 

 
SY - 2016-2017 
Antheil 2 
Lore 8 
Parkway 11 
Fisher Middle 32 
Ewing High 44 
Total  97 

 
SY - 2017-2018 
Antheil   6 
Lore   13 
Parkway  17 
Fisher Middle  40 
Ewing High  45 
Total    117 

 
SY - 2018-2019 
Antheil                             3 
Lore                                  4 
Parkway                           5 
Fisher Middle               79 
Ewing High                    21 

Total             112
 
When the total building population or a sub-group does not demonstrate 95% participation in the 
PARCC/NJSLA assessments, the building is required to develop a corrective action plan.  Most of the high 
school ‘refusal to test’ students, were students who had already met graduation requirements through 
an alternative pathway.  The Director of Counseling and Assessment contacts each high school student’s 
family who submits a refusal to test request and has not already met a graduation requirement.   
 
During the NJSLA testing window, the Board update included data on the districts “refusal to test” 
numbers. Specifically, the almost daily increase in receipt of “refuse to test” letters received a few days 
prior to the Fisher Middle School testing dates. It is anticipated that Fisher Middle School with not meet 
the 95% participation rate for the 2018-2019 school year.
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Performance Targets - PARCC Assessments 
 
The PARCC assessments are distinctly different in approach and question format to previous state 
assessments. The NJSLA format is similar to that of PARCC in its structure, designed to quantify 
application of knowledge gained which is aligned to grade level expectations.  The spring NJSLA 
question format requires students to demonstrate their learning by applying it to new situations. A 
difference between PARCC and NJSLA is the length of the assessment and number of questions. The 
NJSLA was approximately fifteen (15) to thirty (30) minutes shorter than the previous PARCC. Both 
assessments are computer-based administered assessments, providing an opportunity for 
technology enhanced questioning and responses. For example, students can cite evidence from 
multiple texts and media (print, video, primary course document) when writing a text based 
response.  Mathematic questions which are technology enhanced may require students to explain 
their algebraic thinking, modeling and reasoning while answering math questions.  Math questions 
may require students to exhibit a variety of math application skills such as: demonstrating the 
process to solve a problem, providing an explanation of the problem solving process, providing a 
single answer or problems selecting all possible answers. 
 
The PARCC/NJSLA assessment is administered to all students in grades 3-8 and high school students 
enrolled in English I, English II, English III, Algebra I, Geometry, and Algebra II courses.  Students 
participating in full year courses (Algebra I, Geometry and Algebra II) participated in the spring 
semester administration.   
 
Report PARCC Results 
 
The PARCC has five performance levels (650-850): 

 
Level 1: Not yet meeting grade-level expectations 
Level 2: Partially meeting grade-level expectations 
Level 3: Approaching grade-level expectations 
Level 4: Meeting grade-level expectations 
Level 5: Exceeding grade-level expectations 
 
The PARCC results are reported on a five point rubric with a range of 650-850: 

 
 
Students in Grades 3-8 whose English Language Arts or Mathematics performance score is a 4 or 5 
(750+) are considered to have met or exceeded expectations.  The high school scores are, by course: 
 

Algebra I: Level 4 (750) 
Geometry: Level 3 (725) 
Algebra II: Level 3 (725) 
English I: Level 4 (750) 
English II: Level 4 (750) 
English III: Level 3 (725) 
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PARCC Assessment Administration 
 
Districts are given an approximately twenty (20) day window to administer each assessment.  The 
district continues to expand access to Chromebook carts which significantly decreased the test 
administration time across all buildings. Beyond facilitating testing efficiency, the additional 
Chromebooks have expanded technology integration opportunities across the district.  
 
Ewing High school PARCC administration window is approximately 7-10 days per semester.  Fisher 
Middle School decreased the PARCC administration window to a total of 10- 13 days.  The 
elementary schools decreased their testing by three – five (3-5) days.  It is anticipated that testing 
time will be further reduced this school year due to additional Chromebook carts being available in 
all buildings. 
 
The total testing time for the 2017-2018 administration was between 8.25 - 9.5 hours, depending on 
grade level. Total testing time for 2018-2019 was reduced to approximately six (6) hours which 
depended on grade level and content area.    
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Parent Reports 
 
Here is a sample 2019 Parent Score Report detailing how scores will be reported.  The section on 
page 14 appears on both the ELA and Mathematics Performance Report displaying Overall Student 
Performance, Score grade (five performance levels) and broad data (school, district, state and 
PARCC): 

 
 
The next section includes additional content-specific information (ELA or Mathematics).  The sub 
scores have a legend which provides information if the student is below expectation, nearly meets 
expectation, or meets/exceeds expectation.  
 
The ELA sub scores are divided into two areas: Reading and Writing: 
 
ELA Sub Sections 
 
 ELA - Reading:     ELA –Writing: 
 Literacy Text     Writing Expression 
 Informational Text    Knowledge and Use of Language Conventions 
 Vocabulary 
 
Math Sub Sections 
 

Major Content 
Additional and Supporting Content 

Expressing Mathematical Reasoning 
Modeling and Application 
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Sample English Language Arts Report 
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Sample Math Report 
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PARCC and the New Jersey Student Learning Standards (NJSLS) 
 
 
The New Jersey Department of Education reviewed, revised and renamed the Common Core Standards 
the New Jersey Student Learning Standards (NJSLS).  ELA and Math standards retained approximately 
84% of the standards with minor changes which resulted in the clarification of expectations for specific 
skills and concepts.  The NJSLS represents the “roadmap that will outline what skills students should 
learn in each grade.” 
 
While PARCC/NJSLA and the Common Core Standards (now NJSLS) are not synonymous, they are 
connected. PARCC is an assessment tool which measures student learning.  The NJSLS establishes grade 
level student learning expectations in ELA and Math.  
 
Over the past few years, our instructional program has shifted in support of the redefined learning 
expectations for students.  Broadly, the ELA and Mathematics shifts are summarized below: 
 
 
 
 
English Language Arts 

 Regular practice with Complex Text and 
its academic language 

 Reading, writing and speaking grounded 
in evidence from text, both literary and 
informational 

 Building knowledge through content-
rich nonfiction 

 

Mathematics 

 Focus strongly was the Standards 
focus 

 Coherence: Think across grade and 
link to major topics within grade 

 Rigor: In major topics,* pursue 
conceptual understanding, 
procedural skill and fluency, and 
application with equal intensity 

 
 
 
In the past, we discussed Performance Targets as a component of the revised NCLB Waiver.  The 
shift to the PARCC assessment establishes a new baseline for the State results, as well as district and 
individual buildings.  We are now in the ESSA era.  It is expected that further guidance from the 
NJDOE will be provided to schools regarding performance targets or growth expectations as the 
ESSA has established a 2030 benchmark for schools.  
 
The Alternate Proficiency Assessment (APA) and ACCESS assessments have both shifted from a 
paper-based to a computer-based assessment.  The APA is a portfolio assessment designed to 
measure progress toward achieving New Jersey’s State education standards for those students with 
severe disabilities who are unable to participate in general State-wide assessments.  Student who 
typically participated in the APA process now participate in the computer-based Dynamic Learning 
Maps (DLM) process.  It is anticipated that the APA and DLM are moving to another format for the 
upcoming school year. 
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District Data Analysis 
 
The Spring 2019 NJSLA data marks the first year of the NJSLA assessment after four years of PARCC 
assessments.   After each administration, the district has gained a deeper understanding of the 
assessment format, rigorous expectations and instructional implications.  Similar to the PARCC 
results, the NJSLA results are reported through a five point rubric with the goal of students achieving 
a level 4 (meeting expectations) and level 5 (exceeding expectations).  
 
Overall, the State data trends is: increasing the number/percentage of students at levels 4-5 
(meeting-exceeding expectations), decreasing the number of students at a level 1-2 and increasing 
the number/percentage of students who are Level 3, which means they are approaching grade level 
expectations.  Our district data mirrors the state with a decreasing number of students at level 1-2 in 
most courses and students shifting to level 3, 4 and 5 (approaching, meeting and exceeding 
expectations respectively). 
 
Across the district, grades 4, 7, 9 and 10 demonstrate growth in both Language Arts and Math.  As a 
district we are encouraged by English Language Arts and Mathematics growth at both the district 
and building level. 
 
Comparison of Met/Exceed Expectations 2017 to 2019 

    
English Language Arts 

 

Grade 
Level  

Level 4+5 
2017 

Level 4+5 
2018 

Level 4+5 
2019 

3 38 39 38 

4 34 41 45 

5 52 45 45 

6 31 45 37 

7 40 52 41 

8 32 43 49 

9 35 42 38 

10 41 31 37 

11 32* 25 38 

 
     

                Mathematics 
 

Grade 
Level  

Level 4+5 
2017 

Level 4+5 
2018 

Level 4+5 
2019 

3 50 46 53 

4 34 40 38 

5 33 41 38 

6 32 33 25 

7 32 41 38 

8 28 24 25 

Algebra I 25 35 21 

Geometry 19 16 13 

Algebra II 10 12 30 

 
 

Green = increase 
Orange = decrease 
Blue = no change 
 
While we are encouraged by grade levels which exceed the State percentage of students at 
Levels 4+5, there is still room for continued growth.  Conversely, there are areas which require 
additional attention and intervention, especially at the high school level in light of the changing 
graduation requirements. 
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The data also reveals an achievement gap through ethnicity across the district which parallels the 
State trends.  We continue to review our assessment data and infuse conversations about the 
achievement gap in our data meetings.  
 
Using Assessment Data to Inform Decision Making 
 
The concept of assessment for learning (any assessment for which the first priority in its design 
and practice is to serve the purpose of promoting pupils’ learning) has been interwoven into our 
district’s curriculum expectations.  There are several mandates which expect that local 
assessment data are used to inform decision making such as: teacher evaluation, principal 
evaluation, Student Growth Objectives (SGOs) and professional development planning.  
 
Both administrators and staff regularly shared, reviewed and analyzed, highlighting areas of 
strength and areas requiring further attention, of state and local student assessment data.  Local 
assessment include: reading level, quarterly math benchmarks, OEQs/RSTs and common 
assessments (unit based/final exams) at the secondary level across content areas.  The district 
continues to fund the PSAT for all grade 10-11 students.  Acknowledging that the PSAT was 
restructured in 2016 to reflect the PARCC assessment, we will continue to review this data for 
broad trends to inform decisions about curriculum, instruction and resources. 
 
Based on a review of ESL data, increasing number of students eligible for ESL services and the 
new ESSA weighting requirement for ESL, the structure for ESL services has been expanded 
throughout the district.  
 
The teacher and principal evaluation system mandates include using either staff or student 
assessment data in Student Growth Objectives (SGOs) and Student Growth Percentiles (SGPs). 
Using and analyzing data is a growing practice among Ewing staff and administrators.  We are 
continually using data to place students in programs as well as measure the impact and/or 
effectiveness of these programs.  The Fisher Title I academic intervention program, Failure Is Not 
an Option (FNO), continues to significantly decrease the number of students retained for failing 
an English, Math, Science and/or Social Studies class.  The Algebra I after school support at EHS 
has grown during the 2018-2019 school year.  Previously, attendance was approximately 5-10 
students daily.  Last school year attendance averaged 10-15 students daily. 
 
Our understanding about student learning expectations as defined by the New Jersey Student 
Learning Standards, and the adjustments (shorter time/less questions) of the New Jersey Student 
Learning Assessment (NJSLA) as impacted our understanding of the State assessment.  It is this 
insight which guided the need for new ELA instructional resources at the middle school in English.   
 
Reviewing the NJSLA Evidence Statements and comparing it with our curriculum and instruction 
resources has helped with identifying instructional gaps.  We now have four years of PARCC data 
and one year of NJSLA data to review for trends.  The data will also be used during mini 
‘professional learning’ work sessions with specific instructional goals. 
 
Identifying achievement gaps will be a focus as the new ESSA waiver measures progress of total 
students as well as all subgroups (ethnicity, social economic status, special education and ELL). 
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English Language Arts 
 
The New Jersey Student Learning Standards (NJSLS) focuses on reading comprehension and written 
expression at a higher level of rigor then previous standards.  The first administration of the NJSLA 
assessment is grounded in New Jersey Student Learning Standards (NJSLS); focusing on reading 
comprehension and written expression at a higher level of rigor then previous assessments. PARCC 
has more than 50% of the text being non-fiction including history, science, art and music related text 
with a focus on citing evidence from text to develop an argument.  Students are expected to 
appropriately apply academic language/vocabulary, grammar and writing conventions such as 
spelling in their writing.  Application of these skills increases with each grade level. 
 
The district data demonstrates an increase of students at level 1-2 on the PARCC assessment except 
in grade 10.  Conversely, there was more growth in students achieving a level 4-5 then decrease in 
levels 1-2.  This data is concerning and discussion have already started with building and district 
administrators during the summer.  Specifically, grade 11 is now a focus area for the building 
administration and the district K-12 ELA Supervisor.  Growth was noted particularly in writing; 
grades 4, 7 and 9 which were a district focus last school year.  It is encouraging to see that the 
growth in grades 4, 6 and 9, exceeded the State growth for those grade levels. 
 
 
 Comparison of 2017 to 2019 PARCC administrations 

   

English Language Arts 
 

     
   

                % Change in Level 1 and Level 2 

Grade EWING 

% 
change 
Level  
1 & 2 

STATE 

% 
change 
Level 
 1 & 2 

3  -1.1  1.3% 
4  0.7  0.7% 
5  5.3  0.9% 
6  -2.8  1.1% 
7  -1.3  1.0% 
8  -8.6  1.2% 
9  -10.7  2.5% 

10  8.5  8.9% 
 

                  % Change in Level 4 and Level 5 

Grade EWING 

% 
change 
Level  
4 & 5 

STATE 

% 
change 
Level 
 4 & 5 

3  -1.5  0.1% 
4  3.8  1.5% 
5  -6  1.1% 
6  6.8  2.8% 
7  1.5  3.6% 
8  17.1  3.7% 

9  6.9  4.4% 

10  -9.1  12.5% 
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The PARCC and NJSLA assessments have two scoring areas for ELA (Reading and Writing) which 
divide into five sub-claim areas: Reading (Literacy, Information and Vocabulary), writing (Expression 
and Conventions).  The district continues to demonstrate strength in the areas of literacy, 
information and expression.  
 
Writing across the curriculum, specifically targeting application of academic vocabulary, conventions 
(grammar, spelling punctuation etc.) and citing evidence from text, has been a district focus for the 
past three years.  It is encouraging to see improving student performance in the sub domains of the 
PARCC/NJSLA results, as this is an instructional focus area.  This is affirming that the focus on RST 
writing across the curriculum has impacted students learning.  We will continue the two-prong 
intervention approach to reading and writing, especially in the grades levels of 3, 5, 6, 7, and 9, 
which did not demonstrate the desired growth this school year.  Close reading and RST topics will 
continue to be an instructional focus and professional development growth opportunity this school 
year. 
 
When we set the literacy instructional focus of close reading and writing across all content areas, it 
was with the expectation that this would be a multiple year goal, with growth each year.  
We will continue to focus on close reading strategies across all content areas.   On the writing side, 
we will continue infusing RST opportunities in all curriculum areas.   Both Close Reading and RST 
writing topics have been a professional development theme for the past year and will continue to be 
an area of focus.  The data clearly reveals a more intensive intervention and monitoring the fidelity 
of instructional strategies at grades 3, 5 (building specific) 6 and 9.  
 
The following English Language Arts matrix provides a grade span snapshot of our intervention 
strategies over the past two years and anticipate strategies for the 2019-2020 school year. 
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English Language Arts Intervention Matrix 
 

High School: 
 

2017-2018 2018-2019 2019-2020 

Continue to infuse RST/DBQ text-based 
writing prompts into ELA and history classes. 
Emphasis will be placed on crafting text-
based questions at higher levels of Blooms 
Taxonomy, with grader expectations 
regarding Depth of Knowledge. The shift will 
be slight, but will go from students’ text-
based writing to teachers’ text-based 
questioning.  

Continued focus on levels of questioning 
related to text-based prompts; students will 
also generate text-based questions for 
activities including Socratic Seminar 

Continued focus on levels of 
questioning related to text-based 
prompts; students will also generate 
text-based questions for activities 
including Socratic Seminar 

Adopted new curriculum materials for 
English 11-12, to create a vertically 
articulated 9-12 ELA program. 

Continued infusion of new curriculum 
materials and a focus on grade level 
assessments aligned with grade level 
materials. 

Deepen teachers familiarity with the 
curriculum and tools, use grade level 
assessments that are aligned the 
Collections, the curriculum, and NJSLS 

Continued implementation and evaluation 
of the Read 180 program for targeted 
special education students. 

Continued implementation and evaluation of 
the Read 180 program for targeted special 
education students. 

Continued implementation and 
evaluation of the Read 180 program 
for targeted special education 
students. 

Continue to bridge the skills assessed on SAT 
and PARCC. Revise benchmark assessments 
to align with standardized testing formats to 
assess application of reading and writing 
skills and strategies. Adopt mid-term 
assessments for English I and II and craft 
final exams aligned with curriculum shifts in 
grades 11 and 12. 

Continued articulation of common 
assessments across a grade level. Adopt mid-
term assessments for grades 11 and 12. 

 

Continued intervention instruction for 
identified students assigned to Real World 
Writing, a course intended to engage 
students with highly engaging texts and to 
promote expository, argumentative, and 
narrative writing.  

Adoption of the new Real World Writing 
curriculum, which focuses on real life reading 
and project based learning and writing (e.g., 
researching and writing college essays). 

Refine Real World Writing Curriculum 
in order for it to be relevant and 
meaningful to students.  Offer 
opportunities for authentic writing and 
ensure that it aligns to the 
expectations of the English I 
curriculum. 

  Implement the expectation across all 
grade levels is that students will read a 
choice book for 15 minutes daily.  This 
will build stamina, vocabulary, 
comprehension, empathy, and develop 
student voice.  
Media Specialists will work as partners 
to build a school community of 
readers. 
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Middle School: 
 

2017-2018 2018-2019 2019-2020 

Meet monthly with Tier 2 and Tier 3 teachers 
to discuss successful interventions and needs 
for targeted instruction. Adopt a new 
program, APEX, for targeted, differentiated 
Tier 3 ELA instruction.  

Review data with Tier 2 and Tier 3 teachers, 
discussing student strengths, needs, and 
individual student next steps.  

Adjust the Tier teachers schedules, so they 
each work with one grade level and provide 
Tier 2 and Tier 3 support.  New teachers 
will work with APEX for the first time. 

Tier teachers will continue to support 
students in the area of reading 
comprehension, but will seek opportunities to 
assess reading comprehension through text-
based writing. 

A continued focus on close reading and 
text-based writing, specifically annotating a 
text when reading, writing a Big Idea 
Paragraph to articulate comprehension, 
and then responding to text-based prompts 
using evidence as support.  

Continued focus on close reading and text-
based writing. Annotating a text when 
reading and responding to text-based 
prompts using evidence as support. 

Continue working on instruction within the 
block, merging reading and writing workshop 
with grade level independent reading and 
writing. 

6
th

 grade ELA teachers will adopt new 
curriculum materials and adopt new 
instructional practices to support students 
in all classes. 

6
th

 grade will further develop their use of 
curriculum materials by using the 
performance assessments to measure 
student growth. 
7

th
 and 8

th
 grade ELA teachers will adopt 

new curriculum materials and adopt new 
instructional practices to support students 
in all classes. In addition, 7

th
 grade teachers 

will pilot Writable, a new resources 
connected to the reading materials. 
 

Differentiated grade level meetings with the 
literacy coach and the ELA supervisor will be 
scheduled to meet the needs of all students.  

Weekly meetings with the literacy coach to 
discuss New Jersey Standards, district 
curriculum, instructional best practice, and 
student needs.  

Weekly meetings with the literacy coach to 
discuss New Jersey Standards, district 
curriculum, instructional best practice, and 
student needs. 

Collaboration and articulation between ELA 
and social studies teachers to ensure a 
common vocabulary and consistent 
expectations across disciplines.  

Continued articulation across departments, 
specifically social studies and science 
departments, will occur to establish 
common expectations related to text-
based writing.  

 

STAR-Reading and quarterly text-based 
writing will be used to identify student needs. 
Professional development regarding data-
based decision making and differentiation in 
the reading workshop will be provided.  

Continued professional development to 
support teachers’ use of data to 
differentiate and drive instruction (e.g., 
strategy groups in the reading workshop). 

Continued discussions in grade level 
meetings and department meetings to 
support teachers’ use of data to 
differentiate and drive instruction (e.g., 
strategy groups in the reading workshop). 
Follow-up on the use of data. 
 

Continued focus on student engagement 
during independent reading and writing 
during the workshop model. 

Continued focus on both social-emotional 
engagement and academic “minds-on” 
engagement  

Continued focus on both social-emotional 
engagement and academic “minds-on” 
engagement  

Administrative walkthroughs with new 
building administration will allow for content-
area articulation. 

Administrative walkthroughs to allow for 
articulation among administrative team 
members. 

Administrative walkthroughs to allow for 
articulation among administrative team 
members. 

Continue to engage more staff with the 
Literacy Coach, including special education 
teachers, ESL teachers, and the media 
specialist.  

All teachers meet weekly with the Literacy 
Coach.  

All teachers meet weekly with the Literacy 
Coach.  

  The expectation across all grade levels is 
that students will read a choice book for 15 
minutes daily.  This will build stamina, 
vocabulary, comprehension, empathy, and 
develop student voice.  
Media Specialists will work as partners to 
build a school community of readers. 
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Elementary Schools: 
 

2017-2018 2018-2019 2019-2020 

The focus for REACH in grades 2-5 will be word 
building and spelling, using a program called 
Words their Way. During semester two, the focus 
will also include text-based writing in response to 
grade level texts.  

The focus for REACH in grade 2 will be word 
study (Words their Way). The REACH focus in 
grades 3-5 will be grammar and vocabulary 
development.  

The focus for REACH in grade 2 will be 
word study (Words their Way). The REACH 
focus in grades 3-5 will be grammar and 
vocabulary development. 

Grade level articulation with regards to scoring 
text-based responses will occur during grade level 
meetings to ensure consistent scoring across 
classes.  

Continued grade level articulation with 
regards to using rubrics to assess and provide 
feedback. 
 

Continued grade level articulation with 
regards to using district rubrics to assess 
and provide feedback. 
 

Paired texts will be provided in ELA classes to 
provide scaffolded instruction for students to help 
them build skills toward the social studies, 
content-area RSTs. 

Paired texts will be provided not only in ELA 
classes, but also in science and social studies 
classes, allowing students to write and cite 
evidence across sources.  

Paired texts will be provided not only in 
ELA classes, but also in science and social 
studies classes, allowing students to write 
and cite evidence across sources. 
Quarterly writing benchmarks will be 
revised to include more paired texts in 
grades 3-5 

Open the ‘2
nd

 touch’ supplemental service; the 
service began in early October. 

Open the ‘2
nd

 touch’ supplemental service; 
the service began in early October. 

Open the ‘2
nd

 touch’ supplemental service; 
the service began in early October. 
Evaluate the resources and interventions 
used during this time. 
Use SPIRE in all three schools to support 
striving readers and build phonemic 
awareness. 

Continue professional development through grade 
level meetings focused on curriculum fidelity, New 
Jersey Student Learning Standards, reviewing 
assessment data, and applying PARCC expectations 
and rubrics to student writing with fidelity.  
o Monitor and support Word Building and 

Syllasearch, helping teachers connect these 
skills to literacy data provided on STAR-Early 
Literacy reports and using these data to 
differentiate instruction within the reading 
workshop and during REACH. 

o Continue using STAR-Reading diagnostic 
reports to identify students in need of 
support or extension, and use the data to 
differentiate instruction during the reading 
workshop. 

o Continue to focus on the fidelity with which 
reading and writing workshops are adopted 
through administrative walkthroughs, 
including building principals and the ELA 
supervisor. 

o Continue an emphasis on independent close 
reading, annotation, and text-based writing in 
response to grade level texts. 

o Continue to collect data from STAR 
assessments, DRA or running record 
assessments, and text-based writing 
assessments to identify areas in need of 
improvement for each student and plan next 
steps for instruction or intervention.  

o In addition to monthly meetings, 
differentiated professional development will 
be provided through the ELA coach and 
monthly meetings with the district ELA 
supervisor. 

Continue professional development through 
grade level meetings focused on curriculum 
fidelity, New Jersey Student Learning 
Standards, reviewing assessment data, and 
applying PARCC expectations and rubrics to 
student writing with fidelity.  
o Continue to monitor and support 

foundational literacy development, 
helping teachers to identify student 
strengths and needs using STAR-Early 
Literacy reports and use district 
resources to differentiate instruction to 
meet those needs. 

o Use district data including STAR-Reading 
and quarterly writing assessments to 
differentiate instruction in the reading 
workshop (e.g., strategy group 
instruction). 

o Continue to focus on the fidelity with 
which the curriculum is implemented 
and the pacing of instruction through 
administrative walkthroughs including 
the building principal and district 
supervisors.  

o Continue to emphasize close reading, 
annotating text, writing a Big Idea 
Paragraph to build one’s comprehension, 
and responding to text-based questions 
in writing.  

o Continue to collect data from STAR 
assessments, DRA or running record 
assessments, and text-based writing 
assessments to identify areas in need of 
improvement for each student and plan 
next steps for instruction or intervention.  

Continue professional development 
through grade level meetings focused on 
curriculum fidelity, New Jersey Student 
Learning Standards, reviewing assessment 
data, and applying PARCC expectations 
and rubrics to student writing with fidelity.  
o Continue to monitor and support 

foundational literacy development, 
helping teachers to identify student 
strengths and needs using STAR-Early 
Literacy reports and use district 
resources to differentiate instruction 
to meet those needs. 

o Use district data including STAR-
Reading and quarterly writing 
assessments to differentiate 
instruction in the reading workshop 
(e.g., strategy group instruction). 

o Continue to focus on the fidelity with 
which the curriculum is implemented 
and the pacing of instruction through 
administrative walkthroughs 
including the building principal and 
district supervisors.  

o Continue to emphasize close reading, 
annotating text, writing a Big Idea 
Paragraph to build one’s 
comprehension, and responding to 
text-based questions in writing.  

Continue to collect data from STAR 
assessments, DRA or running record 
assessments, and text-based writing 
assessments to identify areas in need of 
improvement for each student and plan 
next steps for instruction or intervention. 
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Elementary Schools: 

 
Continue professional development through grade 
level meetings focused on curriculum fidelity, New 
Jersey Student Learning Standards, reviewing 
assessment data, and applying PARCC expectations 
and rubrics to student writing with fidelity.  
o Monitor and support Word Building and 

Syllasearch, helping teachers connect these 
skills to literacy data provided on STAR-Early 
Literacy reports and using these data to 
differentiate instruction within the reading 
workshop and during REACH. 

o Continue using STAR-Reading diagnostic 
reports to identify students in need of 
support or extension, and use the data to 
differentiate instruction during the reading 
workshop. 

o Continue to focus on the fidelity with which 
reading and writing workshops are adopted 
through administrative walkthroughs, 
including building principals and the ELA 
supervisor. 

o Continue an emphasis on independent close 
reading, annotation, and text-based writing in 
response to grade level texts. 

o Continue to collect data from STAR 
assessments, DRA or running record 
assessments, and text-based writing 
assessments to identify areas in need of 
improvement for each student and plan next 
steps for instruction or intervention.  

o In addition to monthly meetings, 
differentiated professional development will 
be provided through the ELA coach and 
monthly meetings with the district ELA 
supervisor. 

Continue professional development through 
grade level meetings focused on curriculum 
fidelity, New Jersey Student Learning 
Standards, reviewing assessment data, and 
applying PARCC expectations and rubrics to 
student writing with fidelity.  
o Continue to monitor and support 

foundational literacy development, 
helping teachers to identify student 
strengths and needs using STAR-Early 
Literacy reports and use district 
resources to differentiate instruction to 
meet those needs. 

o Use district data including STAR-Reading 
and quarterly writing assessments to 
differentiate instruction in the reading 
workshop (e.g., strategy group 
instruction). 

o Continue to focus on the fidelity with 
which the curriculum is implemented 
and the pacing of instruction through 
administrative walkthroughs including 
the building principal and district 
supervisors.  

o Continue to emphasize close reading, 
annotating text, writing a Big Idea 
Paragraph to build one’s comprehension, 
and responding to text-based questions 
in writing.  

o Continue to collect data from STAR 
assessments, DRA or running record 
assessments, and text-based writing 
assessments to identify areas in need of 
improvement for each student and plan 
next steps for instruction or intervention.  

Continue professional development 
through grade level meetings focused on 
curriculum fidelity, New Jersey Student 
Learning Standards, reviewing assessment 
data, and applying PARCC expectations 
and rubrics to student writing with 
fidelity.  
o Continue to monitor and support 

foundational literacy development, 
helping teachers to identify student 
strengths and needs using STAR-Early 
Literacy reports and use district 
resources to differentiate instruction 
to meet those needs. 

o Use district data including STAR-
Reading and quarterly writing 
assessments to differentiate 
instruction in the reading workshop 
(e.g., strategy group instruction). 

o Continue to focus on the fidelity with 
which the curriculum is implemented 
and the pacing of instruction through 
administrative walkthroughs 
including the building principal and 
district supervisors.  

o Continue to emphasize close reading, 
annotating text, writing a Big Idea 
Paragraph to build one’s 
comprehension, and responding to 
text-based questions in writing.  

Continue to collect data from STAR 
assessments, DRA or running record 
assessments, and text-based writing 
assessments to identify areas in need of 
improvement for each student and plan 
next steps for instruction or intervention. 

  The expectation across all grade levels is 
that students will read a choice book for 
15 minutes daily.  This will build stamina, 
vocabulary, fluency, comprehension, 
empathy, and develop student voice.  
Media Specialists will work as partners to 
build a school community of readers. 

  In grades 3-5, provide professional 
development opportunities for teachers 
to ensure alignment of assessments, 
rubrics, pacing.  Teachers will meet with 
grade level colleagues from all three 
buildings, so district expectations are clear 
to all.  
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Mathematics 
 
The New Jersey Student Learning Standards (NJSLS) in Mathematics focuses on the same four (4) 
Sub-domains as the prior standards: Major Content, Supporting Content, Reasoning and Modeling.  
The PARCC and NJSLA assessments are grounded in New Jersey Student Learning Standards (NJSLS); 
focusing modeling and reasoning and algebraic thinking.  
 
The districts’ math focus has been on reasoning and content knowledge aligned with the New Jersey 
Student Learning Standards (NJSLS).   
 
A review of the PARCC/NJSLA data affirms this focus with the scoring sub-claim results compared to 
modeling and supporting content. 
 
Positive growth is seen in grades 3, 8, and Algebra II.  While grades 4, 5, 7 and Geometry did not 
demonstrate growth there was limited decrease in proficiency.  Modeling and Reasoning has been a 
multiyear focus across all grade spans in the district. Reviewing the sub claim data reveals that most 
grade level improved in this sub claim.  We are seeing students moving across or up the 
performance levels on the PARCC assessment with an increasing number of students approaching, 
meeting or exceeding expectations. 
 
Most noticeable is the Algebra II growth not only when compared to the previous school year but 
growth since the first PARCC administration.  It affirms that the multi prong approach of 
implementing new instructional materials, focusing teacher professional development on best 
practices which promote conceptual math learning and extending to a full year course is meeting 
our expectations.  The spring 2019 Algebra II students are the first cohort to experience three years 
of the new math instructional materials and pedagogical approach to math instruction.  
 

MATH 

                 % Change in Level 1 and Level 2 

Grade EWING 

% 
change 
Level  
1 & 2 

STATE 

% 
change 
Level  
1 & 2 

3  -0.1  0.5% 
4  -0.4  2.3% 
5  4.2  3.2% 

6  11.7  3.4% 

7  -2.7  0.7% 

8  -1.9  2.1% 

Algebra I 
 

-15 
 2.0% 

Algebra II       18  1.1% 

Geometry 
 

-23 
 0.1% 

              % Change in Level 4 and Level 5 

Grade EWING 

% 
change 
Level  
 4 & 5 

STATE 

% 
change 
Level 
 4 & 5 

3  2.9  2.6% 

4  3.8  3.7% 

5  5.4  0.6% 

6  -6.1  3.1% 

7  5.1  1.6% 

8  -2.8  2.6% 

Algebra I  -14  1.0% 

Algebra II  15  1.1% 

Geometry 
 

3 
 0.3% 
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Mathematics Intervention Matrix 

High School: 
 

2017-2018 2018-2019 2019-2020 

Continue to implement CPM instructional 
materials aligned with the content and 
mathematical practices of NJSLS in Algebra I, 
Geometry and Algebra II. 
 
Continue to provide an instructional math coach to 
assist teachers in making instructional shifts in 
modeling and reasoning practices, student 
engagement and questioning techniques, and 
assessment creation. 
 
Continue to support the use of technology-infused 
instructional practices by supplying teachers with 
presentation carts or SMART boards and 
technology linked lessons (use of Desmos, Vimeos, 
videos, and other interactive math apps) 

Continue to implement CPM instructional 
materials aligned with the content and 
mathematical practices of NJSLS in Algebra 
I, Geometry and Algebra II. 
 
 
Continue to provide assistance to teachers 
in making instructional shifts in modeling 
and reasoning practices, student 
engagement and questioning techniques, 
and assessment creation through utilizing 
CPM trained teacher to turn training to new 
math department members as a means of 
creating a HS math community for teachers. 
 
 

Continue to implement CPM 
instructional materials aligned with the 
content and mathematical practices of 
NJSLS in Algebra I, Geometry and 
Algebra II. 
 
 
Continue to build a HS math community 
of teachers to collaboratively facilitate 
greater instructional shifts in modeling 
and reasoning practices, student 
engagement and questioning 
techniques. This year’s emphasis will be 
on strategies to use instructional 
strategies to differentiate to a diverse 
group of learners. 
 
Continue to support the use of 
technology-infused instructional 
practices through the use of web based 
applications via promethium boards. 

Use APEX online Accuplacer tutorials to 
supplement instruction in the Math IV Foundations 
course curriculum to prepare students to take the 
Accuplacer and to develop math portfolios aligned 
with the most recent DOE requirements for 
seniors who have not met a graduation 
requirement in math. 

Refine using APEX online Accuplacer 
tutorials to supplement instruction in the 
Math IV Foundations course curriculum to 
prepare students to take the Accuplacer and 
to develop math portfolios aligned with the 
most recent DOE requirements for seniors 
who have not met a graduation 
requirement in math. 

Modify using APEX online Accuplacer 
tutorials to supplement instruction in 
the Math IV Foundations course 
curriculum to prepare students to take 
the Accuplacer and to develop math 
portfolios aligned with the current DOE 
changes in the requirements for seniors 
who have not met a graduation 
requirement in math. 

Continue implementing full year Algebra I, 
Geometry, and some Algebra II courses for 
Essentials and Level I students based on academic 
need demonstrated by PARCC results; Retain 
semester schedule for Honors courses. 

Continue implementing full year Algebra I, 
Geometry, and some Algebra II courses for 
Essentials and Level I students based on 
academic need demonstrated by PARCC 
results; Retain semester schedule for 
Honors courses. 

Continue implementing full year 
Algebra I, Geometry, and some Algebra 
II courses for Essentials and Level I 
students based on academic need 
demonstrated by NJSLA results; Retain 
semester schedule for Honors courses. 
 
Prepare for the integration and 
movement toward a more diverse level 
1 course. 

An emphasis on modifying the Algebra II sequence, 
pacing and content supplementation to align with 
PARCC evidence statements which include 
trigonometry. 
 
Use of NWEA MAPS as a benchmarking 
assessment system for Algebra I Essentials 
 
Revision of common assessments to provide 
quarterly assessment and align to the new final 
exam policy within block schedule 

An emphasis on modifying the Algebra II 
sequence, pacing and content 
supplementation to align with PARCC 
evidence statements which include 
trigonometry. 
 
Use of NWEA MAPS as a benchmarking 
assessment system for Algebra I Essentials 
 
Review and consider if revisions are 
required  of common assessments to 
provide quarterly assessment and align to 
the final exam policy within block schedule 

Continue implementing the modified 
Algebra IIsequence, pacing, and content 
supplementation. Further tweak the 
course in accordance with what is seen 
in the NJSLA evidence statements. 
 
Look at the possible use of an online 
benchmarking assessment system for 
Algebra I Level 1 
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High School: 
 

2017-2018 2018-2019 2019-2020 

Continue developing performance-based tasks to 
be included in Algebra I, Geometry and Algebra II 
common assessments that require student 
demonstration of modeling and reasoning 
practices. 

Refine developing performance-based tasks to 
be included in Algebra I, Geometry and Algebra 
II common assessments that require student 
demonstration of modeling and reasoning 
practices. 

Use the NJSLA Evidence 
Statements to guide the 
modification of performance-based 
tasks to be included in Algebra I, 
Geometry and Algebra II common 
assessments that require student 
demonstration of modeling and 
reasoning practices. 
 
Prepare differentiated levels of the 
performance based tasks 

Continued incorporation of: 

 graphing calculators for all math courses 

 revised assessments to reflect the non-

calculator and calculator based problems 

assessed by PARCC. 

 manipulatives (algebra tiles and geometry 

mirrors) 

 curricular activities for exploration and 

discovery 

Continue incorporation of: 

 graphing calculators for all math courses 

 revise assessments to reflect the non-

calculator and calculator based problems 

assessed by PARCC. 

 manipulatives (algebra tiles and geometry 

mirrors) curricular activities for exploration 

and discovery 

Continue incorporation of: 

 graphing calculators for all 

math courses 

 Assessments to reflect the non-

calculator and calculator based 

problems assessed by 

PARCC/NJSLA. 

 manipulatives (algebra tiles and 

geometry mirrors) and 

curricular activities for 

exploration and discovery 

Continued professional development of teachers 
on the mathematical practices, student 
engagement, the use of technology, and 
curriculum development during department 
meetings, PD days, and through demo and co-
taught lessons with the instructional coach. 

Continued professional development of 
teachers on the mathematical practices, 
student engagement, the use of technology, 
and curriculum development during 
department meetings and PD days.  

Professional development will 
focus on CPM related collaborative 
activities to promote differentiated 
approaches to achieve success for 
all. 
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Middle School: 

 
2017-2018 2018-2019 2019-2020 

Monitor pacing guide implementation with 
emphasis on District Benchmark Assessments 
and their data analysis. 
 
Provide training to teachers in improving task 
development 

Implement new instructional 
materials aligned with the content 
and mathematical practices of NJSLS 
in Grade 6, 7, and 8 mathematics. 
 
Provide an instructional math coach 
to assist teachers in making 
instructional shifts in modeling and 
reasoning practices, student 
engagement and questioning 
techniques, and assessment creation. 
 
Support the use of technology-
infused instructional practices (use of 
Desmos, Vimeos, videos, and other 
interactive math apps) 

Continue to implement CPM instructional materials 
aligned with the content and mathematical 
practices of NJSLS in Grade 6, 7, and 8 
mathematics. 
 
Continue to support the use of technology-infused 
instructional practices (use of Desmos, Vimeos, 
videos, and other interactive math apps), Including 
the use of promethium boards and web based 
applications 
 
Focus on improving instructional strategies with 
emphasis and focus on grade 6 

Continue Tier II/Tier III supplemental support 
in the schedule: Tier II (co-teaching), Tier III 
(small group <10 students) with emphasis on 
structured pacing of Tier III instructional 
experiences 
 
Implement APEX to enhance student 
differentiated instruction targeted to their 
individual needs. 

Continue Tier II/Tier III supplemental 
support in the schedule: Tier II (co-
teaching), Tier III (small group <10 
students) with emphasis on 
structured pacing of Tier III 
instructional experiences 
 
Enhance implementation of APEX to 
provide students differentiated 
instruction targeted to their 
individual needs. 

Look at retooling Tier II/Tier III supplemental 
support in the schedule: Tier II (co-teaching), Tier 
III (small group <10 students)  
 
Continue to enhance implementation of APEX to 
provide students differentiated instruction 
targeted to their individual needs. 

Infuse performance-based tasks to be 
included in grade 6-8 assessments that 
require student demonstration of modeling 
and reasoning practices. 
 
Provide training to teachers in improving task 
development 

Revise performance-based tasks to 
be included in grade 6-8 assessments 
that require student demonstration 
of modeling and reasoning practices. 
 
Provide training to teachers in 
improving task development 

Revise performance-based tasks to be included in 
grade 6-8 assessments that require student 
demonstration of modeling and reasoning practices. 
 
Provide training to teachers in improving task 
development 

Provide staff with continued professional 
development through grade level and 
department meetings focused on curriculum 
implementation, reviewing assessment data, 
developing instructional practice, and 
reviewing grade level benchmark assessments 
and results 

Provide staff with continued 
professional development through 
grade level and department meetings 
focused on curriculum 
implementation, reviewing 
assessment data, developing 
instructional practice, and reviewing 
grade level benchmark assessments 
and results 

Provide staff with continued professional 
development through grade level and department 
meetings focused on CPM Instructional strategies. 

Analyze Grade 6-8 CPM for alignment to 
NJSLS and instructional efficacy 

 Analyze Grade 6 instructional implementation for 
greater alignment to NJSLS and instructional 
efficacy 
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Elementary School: 
 

2017-2018 2018-2019 2019-2020 

Support Quarterly Module (of which 
Investigations is a resource) curriculum fidelity 
and pacing Grades 1-5 
 
Modify the grade 4 Quarterly Module program 
to improve instruction. 

Support Quarterly Module (of which 
Investigations is a resource) curriculum 
fidelity and pacing Grades K-5 

Continue implementation of 
Quarterly Modules (of which 
Investigations is a resource) 
curriculum fidelity and pacing Grades 
K-5 

Continue implementing master schedule which 
maintains 60 minutes of daily math instruction 
plus the additional 15 minute structured math 
fact instruction and skill/ concept review time. 
For grade 2-5, continue implementing a 
coherently infused program component for the 
15 minute instruction.  
 
Infuse a mathematical component on number 
sequence and structure in their Morning 
Meeting 

Continue implementing master schedule 
which maintains 60 minutes of daily math 
instruction plus the additional 15 minute 
structured math fact instruction and skill/ 
concept review time. For grade 2-5, 
continue implementing a coherently 
infused program component for the 15 
minute instruction.  
 
Infuse a mathematical component on 
number sequence and structure in their 
Morning Meeting 

Continue implementing master 
schedule which maintains 60 minutes 
of daily math instruction plus the 
additional 15 minute structured math 
fact instruction and skill/ concept 
review time. For grade 1-5, continue 
implementing a coherently infused 
program component for the 15 
minute instruction.  
 
Continue to implement a 
mathematical component on number 
sequence and structure in their 
Morning Meeting 

Transform the second touch supplemental 
services in grades 3-5, by designing and 
implementing a Reasoning and modeling 
performance task component. 

Implement a Reasoning and Modeling 
performance task component in the 
second touch supplemental services in 
grades 3-5, by designing and 
implementing a reasoning and modeling 
performance task component. 

Continue to implement a Reasoning 
and Modeling performance task 
component in the second touch 
supplemental services in grades 2-5, 
by designing and implementing a 
reasoning and modeling performance 
task component. 
 
Implement curricular supports via 2

nd
 

touch supplemental services to make 
problem solving transparent 
 
Look at ways to better support the 
second touch in grades 1 to 3. 

Continue math portfolios for common grade 
level district benchmark assessments connected 
to standards and support unit assessments. 
 
In kindergarten, design and pilot an ongoing 
task formative assessment system, replacing 
some of the quarterly module test. 

  

Continue implementing grade 2, 3, and 5 
quarterly module program with updated 
modifications. 
 
Work with teachers to finalize design and 
implement of a quarterly module system of 
instruction for grade 1. 

Continue implementing grade 1- 5 
quarterly module program with updated 
modifications. 
 

Continue implementing grade 1- 5 
quarterly module program with 
updated modifications. 
 

Continue support of ‘push-in’ intervention 
model 

Continue support of ‘push-in’ 
intervention model 

Continue support of ‘push-in’ 
intervention model 
 
Design and implement strategies to 
infuse greater progress monitoring in 
our early intervention services. 
 
Look at ways to provide greater 
intervention support in grades 1 to 3. 



 

28 

 

Elementary School: 
 

2017-2018 2018-2019 2019-2020 

Grades 2, 3, and 5 is finished. 
 
Finish developing grade 4 online parent support 
videos, targeted to enabling parents to help 
their children in mathematics at home, 
especially with the newer concepts, strategies 
and approaches outlined in the New Jersey 
Student Learning Standards and Common Core 
Mathematics. 

Develop a plan to communicate with 
parent the online support videos for each 
unit, targeted to enabling parents to help 
their children in mathematics at home, 
especially with the newer concepts, 
strategies and approaches outlined in the 
New Jersey Student Learning Standards 

Develop a plan to provide more 
stable online support videos for each 
unit, targeted to enabling parents to 
help their children in mathematics at 
home, especially with the newer 
concepts, strategies and approaches 
outlined in the New Jersey Student 
Learning Standards 
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Building Analysis 
 
Ewing High School 
 
Positive growth was seen in three of the six high school PARCC assessments: English 10, and English 11 
and Algebra II, for the second consecutive year.  English 9, Algebra I and Geometry demonstrated no 
growth.  
 
Over the past two school years, the high school has implemented new English instructional resources 
which are more tightly aligned with PARCC and now the New Jersey Learning Standards (NJSLS).  
Currently, the same instructional materials are utilized in English 9 through English 12.   
 
A review of ELA sub claims demonstrates continued growth in Reading (Literacy, reading Information 
and vocabulary). It is the writing areas, (expression and convention) exhibiting the most growth in ELA 
10 and 11.   
 
At the elementary level, growth was seen in the reading sub claims: reading informational text and 
vocabulary and writing: expression and conventions.  English 11 scores have been an ELA department 
focus for the last two years so it is affirming that the strategies to address instructional concerns have 
produced increased student performance specifically in the area of written expression and conventions.  
More targeted professional development, implementing new instructional resources with fidelity and 
providing staff (and students) with timely feedback and additional administrative over sight of pacing, 
has been the focus during the 2018-2019 school year.  
 
It is encouraging to see this growth as well as the growth in Algebra II.  A review of sub claims 
demonstrates growth in all areas of mathematics (major content, support content, reasoning and 
modeling).  Reasoning and Modeling exhibited the most growth and aligns with the district focus on the 
math practice. 
 
Across the tested ELA grades, there is an achievement gap noted when reviewing three sub groups 
Hispanic, African American and White.  The gaps are evident in the 2018 data and persist over the last 
three years.  Similar trends are seen in math but are not as large.  As we focus on increasing student 
learning through meeting the needs of each student, we will begin to see the diminishing of the 
achievement gap.  
 
Now that we have at least three years of PARCC data we can examine cohort achievement. Beyond 
looking at annual growth, a review of data from a cohort perspective reveals inconsistent growth in 
meeting/exceeding expectation at each grade level.  Conversations have already started with the 
building principal, S.T.E.M. Supervisor and the new district ELA Supervisor. 
 
 

Grade 
- ELA 

2016 2017 2018 2019 

9 30 35 42 38 

10 24 41 31 37 

11 36 25 25 38 

 

Grade - 
Math 

2016 2017 2018 2019 

Algebra I 12 21 35 21 

Geometry 12 19 16 13 

Algebra II 4 10 12 27 
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Fisher Middle School 
 
A review of the eight grade Algebra I data reveals the students who meet the rigor criteria for the course 
are prepared to participate in the high school level Algebra I assessment.  The eighth grade Algebra I 
program utilizes the same materials and instructional strategies as the high school.  
 
The eighth (8th) grade demonstrated ELA growth in overall students meeting/exceeding expectations. 
When compared to last year, growth is evident in the sub claim areas of: Reading for information, 
Vocabulary, written Expression and Conventions Writing (expression and/or conventions) was a focus 
for the 2018-2019 school year. 
 
The ELA sub claim data shows a decrease in the percentage of students who “did not yet meet or 
partially met expectations while exhibiting an increase of students at “approached expectations” or met 
or exceeded expectations. While sixth and seventh grade math data demonstrates growth in all sub 
groups and a slight closing of the achievement gap, the eighth grade data demonstrated decrease 
achievement and a parallel gap. 
 
The Reasoning and Modeling sub-claim in seventh and eighth grade demonstrates growth which aligns 
with the focus for the 2018-2019 school year.  The sub claim data shows a decrease in the percentage of 
students who “did not yet meet or partially met expectations while exhibiting an increase of students at 
“approached expectations” or met or exceeded expectations. 
 
Across the middle grades ELA, there is a slight decrease in the achievement of three sub groups 
Hispanic, African American and White.  The math data reveals a parallel group as grade level increase (or 
decrease) the percentage of students in all sub groups without closing the achievement gaps. 
 
Most impressive is the three year eighth (8th) grade data which demonstrates increasing percentage of 
student’s meeting or exceeding expectations with a slight narrowing of the achievement gap. 
Conversations have already started with the building principal and the district S.T.E.M. Supervisor and 
ELA Supervisor regarding overall student performance and the achievement gaps. 
 
 
 

Grade - 
ELA 2016 2017 2018 2019 

6 41 31 45 37 

7 31 40 52 41 

8 46 32 43 49 

 

Grade 
- Math 2016 2017 2018 2019 

6 30 32 33 25 

7 31 32 41 38 

8 33 28 24 25 
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Antheil Elementary School 
 
The third grade data’s ELA and Math shows limited growth this year.  Conversations have already 
started regarding the data.  While fifth grade demonstrated a decrease in students meeting/exceeding 
expectations, the Writing sub claims demonstrated growth. 
 
The fourth and fifth grade ELA data demonstrates growth in students meeting/exceeding expectations, 
specifically in the sub claims of written expression and conventions. Fifth grade student met/exceeded 
expectations in math, specifically in the sub claims of Reasoning and modeling. There is also growth in 
the sub claims of Reasoning and Modeling which was a focus at the elementary level last school year.  
 
The ELA sub claim data show a decrease in the percentage of students who “did not yet meet or partially 
met expectations while exhibiting an increase of students at “approached expectations” or met or 
exceeded expectations with the exception of ELA.  The Reasoning and Modeling sub-claim in fourth and 
fifth grade demonstrates growth which aligns with the focus for the 2018-2019 school year.  
 
The achievement gaps at Antheil are smaller than the district trends and is decreasing or closing a little 
each year.  Most noticeable is the closing of the gap between White and Hispanic and African American 
students.  Overall, Antheil’s’ data depicts a closing of the achievement gap in ELA and Math in specific 
grades. 
 
 
 
 

Grade - 
ELA 2016 2017 2018 2019 

3 34 45 38 24 

4 36 40 49 47 

5 60 67 52 48 

 

Grade - 
Math 2016 2017 2018 2019 

3 52 52 48 44 

4 51 34 40 29 

5 48 40 44 43 
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Lore Elementary School 
 
Lore’s third grade demonstrated significant growth in the percentage of students who met or exceeded 
grade level expectations in both ELA and Math. Further, third grade exceeded the state percentage of 
students who scored at level 4+5 for the spring 2019.  
 
Fifth grade also demonstrated growth in the percentage of students who met or exceeded grade level 
expectations in both ELA and Math. 
 
While the overall fourth (4th) grade scores of students meeting/exceeding expectations on several ELA 
and Math assessments demonstrate limited growth, a review of the sub claim does exhibit areas of 
growth.  Sub claim growth is more evident in ELA then Math.  Similar to the district data, the 
achievement gap is persistent or at best moves as a parallel gap.  The 2019 data has been shared with 
the building principal and district supervisors to promote collaboration which will support increased 
student achievement.  This will include a more consistent monitoring and feedback model in supporting 
the fidelity of instructional practices and use of district provided instructional materials. 
 
 
 
 
 
 
 

Grade - 
ELA 2016 2017 2018 2019 

3 40 39 41 54 

4 40 45 41 42 

5 43 37 34 51 

 

Grade - 
Math 2016 2017 2018 2019 

3 42 52 51 61 

4 41 34 45 41 

5 36 29 34 43 
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Parkway Elementary School 
 
Parkway demonstrates more growth in Math than ELA.  Third and fourth grade math results met or 
exceeded the districts’ math results. Overall Math demonstrated more growth then ELA. 
 
Sub claim growth is more evident in ELA then Math.  Similar to the district data, the achievement gap is 
persistent or at best moves as a parallel gap.  The 2019 data has been shared with the building principal 
and district supervisors to promote collaboration which will support increased student achievement.  
This will include a more consistent monitoring and feedback model in supporting the fidelity of 
instructional practices and use of district provided instructional materials. 
 
 
 
 
 
 
 
 

Grade - 
ELA 2016 2017 2018 2019 

3 41 31 38 33 

4 34 38 32 46 

5 33 51 50 45 

Grade - 
Math 2016 2017 2018 2019 

3 45 42 41 53 

4 28 32 33 46 

5 31 27 46 25 
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Dynamic Learning Maps (DLM) 
 
Students with more significant intellectual disabilities participate in an alternative state assessment for 

English Language Arts, Math and Science. The DLM is a computer administered assessment which 

targets a specific population of students with learning differences. The number of students participating 

in this assessment varies by IEP and grade level. For the 2018-2019 school year, one (1) to nine (9) 

students per grade level participated in the English Language Arts, Math and Science DLM assessments. 

The DLM has four (4) performance levels: emerging, approaching target, at target and advanced.  

 

ELA 
Grade 

Emerging 
Approaching 

Target 
At 

Target 
Advanced 

At Target 
or 

Advanced 

3 22% 22% 56% 0% 56% 

4 0% 50% 50% 0% 50% 

5 0% 50% 50% 0% 50% 

6 29% 14% 14% 43% 57% 

7 0% 0% 100% 0% 100% 

8 0% 50% 25% 25% 50% 

11 0% 0% 75% 25% 100% 

 

Math  
Grade 

Emerging 
Approaching 

Target 
At 

Target 
Advanced 

At Target 
or 

Advanced 

3 25% 38% 0% 38% 38% 

4 0% 0% 100% 0% 100% 

5 50% 0% 25% 25% 50% 

6 29% 14% 14% 43% 57% 

7 100% 0% 0% 0% 0% 

8 25% 25% 25% 25% 50% 

11 13% 75% 13% 0% 13% 

 

 

 

 

 
 

 

Science 
Grade 

Emerging 
Approaching 

Target 
At 

Target 
Advanced 

At Target 
or 

Advanced 

5 25% 25% 50% 0% 50% 

8 25% 50% 25% 0% 25% 

11 0% 11% 11% 78% 89% 
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District Summary Reports 

 
 

The PARCC results report provides a district summary for ELA and Math which includes a comparison of 
results at the PARCC, State and building level for each grade level.  The next pages provide you with 
district grade level reports (Grades 3-11) for ELA and Math.  There is an ELA and Math page for each 
grade levels (3-5) which lists results from the three elementary schools, district and State.  Fisher Middle 
School has one ELA and one Math page with building (grades 6-8), district and State results.   
 
 
Ewing High School is in a unique situation as a building with a semester based block schedule. As of the 
2015-2016 school year, students participated in the PARCC assessment at the end of the semester which 
they were enrolled in: English 9, English 10, English 11, Algebra I, Geometry and/or Algebra II.  The 
district received results for each PARCC administration by semester: fall and spring.  However, we do not 
receive a State report which details school year achievement for each course.  The Ewing High School 
charts represent PARCC data for both fall and spring administration as well as school year end of course 
data for: English 9, English 10, English 11, Algebra I, Geometry and Algebra II. 
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DISTRICT SUMMARY OF SCHOOLS – ENGLISH LANGUAGE ARTS  –SCHOOL YEAR DATA 2018 - 2019 

ENGLISH 9 
 

 
 

 
 
ENGLISH 10 
 

 
 

 
 

English 9 Level 1 Level 2 Level 3 Level 4 Level 5 Total 4+5

2015 20% 28% 22% 28% 2% 30%

Fall 2015 22% 21% 29% 26% 2% 28%

Spring 2016 12% 21% 35% 28% 4% 32%

SY 2016 17% 21% 32% 27% 3% 30%

Fall 2016 6% 25% 33% 89% 47% 56%

Spring 2017 16% 24% 29% 23% 8% 31%

SY 2017 13% 20% 31% 28% 7% 36%

Fall 2017 14% 22% 22% 34% 8% 42%

Spring 2018 17% 13% 29% 36% 5% 41%

SY 2018 16% 17% 26% 35% 6% 42%

Fall 2018 8% 5% 33% 41% 14% 54%

Spring 2019 18% 22% 33% 26% 1% 27%

SY 2019 14% 15% 33% 32% 6% 38%

Performance Distribution by Student %

English 10 Level 1 Level 2 Level 3 Level 4 Level 5 Total 4+5

2015 26% 19% 23% 25% 7% 32%

Fall 2015 27% 20% 23% 29% 2% 31%

Spring 2016 26% 20% 30% 23% 1% 24%

SY 2016 28% 20% 27% 25% 1% 26%

Fall 2016 22% 17% 23% 31% 7% 38%

Spring 2017 16% 17% 21% 30% 16% 46%

SY 2017 18% 17% 22% 31% 12% 43%

Fall 2017 23% 14% 24% 23% 15% 38%

Spring 2018 23% 26% 27% 19% 4% 23%

SY 2018 23% 20% 26% 21% 10% 31%

Fall 2018 9% 26% 23% 32% 11% 43%

Spring 2019 26% 19% 22% 23% 10% 33%

SY 2019 19% 22% 22% 26% 11% 37%

Performance Distribution by Student %
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DISTRICT SUMMARY OF SCHOOLS – ENGLISH LANGUAGE ARTS  –SCHOOL YEAR DATA 2018 - 2019 

 
ENGLISH 11 
 

 
 

 

English 11 Level 1 Level 2 Level 3 Level 4 Level 5 Total 4+5

2015 17% 30% 25% 22% 5% 27%

Fall 2015 14% 20% 23% 25% 17% 42%

Spring 2016 14% 29% 29% 24% 4% 28%

SY 2016 14% 24% 26% 24% 11% 35%

Fall 2016 11% 30% 29% 25% 4% 30%

Spring 2017 35% 27% 23% 15% 1% 16%

SY 2017 24% 28% 26% 20% 2% 22%

Fall 2017 22% 14% 25% 23% 16% 39%

Spring 2018 38% 23% 25% 12% 1% 14%

SY 2018 31% 19% 25% 17% 8% 25%

Fall 2018 13% 20% 24% 30% 14% 44%

Spring 2019 29% 29% 20% 23% 0% 23%

SY 2019 17% 22% 23% 28% 10% 38%

Performance Distribution by Student %
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DISTRICT SUMMARY OF SCHOOLS – MATHEMATICS –SCHOOL YEAR DATA 2018 - 2019 

          ALGEBRA I 

 

                

GEOMETRY  

 

 

Algebra I Level 1 Level 2 Level 3 Level 4 Level 5 Total 4+5

2015 21% 42% 28% 9% 0% 9%

Fall 2015 0% 17% 51% 32% 0% 32%

Spring 2016 24% 44% 26% 6% 0% 6%

SY 2016 18% 38% 32% 12% 0% 12%

Fall 2016 4% 0% 36% 60% 0% 60%

Spring 2017 26% 53% 42% 16% 0% 16%

SY 2017 23% 46% 41% 21% 0% 21%

Fall 2017 0% 0% 5% 95% 0% 95%

Spring 2018 15% 37% 24% 27% 4% 30%

SY 2018 14% 35% 23% 31% 4% 35%

Fall 2018 8% 4% 20% 64% 4% 68%

Spring 2019 13% 47% 26% 15% 0% 15%

SY 2019 12% 42% 25% 21% 0% 21%

Performance Distribution by Student %

Geometry
Level 1 Level 2 Level 3 Level 4 Level 5 Total 4+5

2015 22% 48% 26% 4% 0% 4%

Fall 2015 5% 46% 39% 10% 0% 10%

Spring 2016 11% 42% 35% 11% 1% 12%

SY 2016 9% 44% 37% 11% 1% 12%

Fall 2016 0% 0% 56% 39% 6% 44%

Spring 2017 10% 26% 35% 14% 0% 15%

SY 2017 11% 28% 42% 18% 1% 19%

Fall 2017 0% 7% 42% 51% 0% 51%

Spring 2018 17% 44% 29% 10% 0% 10%

SY 2018 15% 38% 31% 16% 0% 16%

Fall 2018 2% 22% 33% 41% 2% 43%

Spring 2019 22% 41% 30% 6% 1% 7%

SY 2019 19% 38% 31% 12% 1% 13%

Performance Distribution by Student %
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DISTRICT SUMMARY OF SCHOOLS – MATHEMATICS –SCHOOL YEAR DATA 2018 - 2019 

 

ALGEBRA II  

 

Algebra II
Level 1 Level 2 Level 3 Level 4 Level 5 Total 4+5

2015 45% 26% 19% 10% 0% 10%

Fall 2015 23% 31% 25% 8% 0% 8%

Spring 2016 58% 28% 12% 2% 0% 2%

SY 2016 51% 29% 16% 4% 0% 4%

Fall 2016 24% 31% 24% 21% 0% 21%

Spring 2017 56% 29% 8% 7% 0% 7%

SY 2017 49% 30% 11% 10% 0% 10%

Fall 2017 39% 23% 11% 25% 2% 39%

Spring 2018 50% 32% 10% 8% 1% 18%

SY 2018 48% 30% 10% 11% 1% 12%

Fall 2018 48% 22% 15% 15% 0% 15%

Spring 2019 29% 17% 19% 33% 1% 34%

SY 2019 37% 19% 17% 26% 1% 27%

Performance Distribution by Student %
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Glossary of Terms 
 
 
APA:  Alternate Proficiency Assessment: The Alternate Proficiency Assessment is a portfolio assessment 
designed to measure progress toward achieving New Jersey’s State education standards for those 
students with severe disabilities who are unable to participate in general State-wide assessment. 
 
CSI: Comprehensive Support and Improvement: Represent the following conditions: 

 Title I Schools bottom 5% 

 Graduation rate <67% 

 Title I schools identified as in need of targeted support and improvement for 3 or more 
consecutive years 

 
DLM:  Dynamic Learning Map:  replaces the APA assessment.  It is a computer-administered assessment 
designed to measure program toward meeting Common Core Standards in ELA and Math. 
 
DBQ:  (Document Based Question) Differs from the standard essays in its emphasis on the ability to 
analyze and synthesize historical data and assess verbal, quantitative, or pictorial materials as historical 
evidence.  Like the standard essays, however, the DBQ is judged on its thesis and argument.  
 
EIS:  Early Intervention Services: Supplemental instruction provided to students identified as needing 
assistance with grade level materials in the areas of Language Arts Literacy and Math.  This program was 
formerly referred to as Basic Skills. 
 
ESSA: The Every Student Succeeds Act (ESSA) replaces NCLB as well as serves as the reauthorized 
Elementary and Secondary Education Act (ESEA) of 1965.  The goal of ESSA is “to ensure that all students 
have equitable access to high – quality educational resources and opportunities, as well as to close the 
educational achievement gaps.” 
 
Ethnicity: There are six codes for ethnicity categories.  The categories are: 
 
 A = Asian 
 B = Black or African American 
 I = American Indian or Alaskan Native 
 P = Native Hawaiian or other Pacific Islander 
 W = White 
 H = Hispanic or Latino 
 
Focus School: Per the revised NCLB Waiver, identifies a school which demonstrates large within-district 
variance between the highest and lowest performing subgroups. 
 
HSPA:  High School Proficiency Assessment: State assessment administered to all eleventh grade 
students.  The assessment has been in place for seven years. 
 
LAT: Literary Analysis Task: Students read and analyze two pieces of literature. Types of texts include 
short stories, novels, poems, or other types of literature. Students write an analytic response to a 
prompt based on the literary texts.  
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NCLB:  No Child Left Behind: Federal legislation which sets the goal of having all students achieves 100% 
proficiency on State-established, grade level assessments by 2014.  Assessments are administered in 
Grades 3-8 and 11. 
 
NJQSAC:  New Jersey Quality Single Accountability Continuum: This is the name of the New Jersey 
Department of Education’s new monitoring and evaluation system.  Its primary purpose is to measure 
and improve school district performance in meeting State standards.  It is also designed to ensure all 
districts operate at a high level of performance. 
 
Non-Categorized School: Per the revised NCLB Waiver, identifies a school which does not fall into the 
other categories. 
 
NWT: Narrative Writing Task: Students read a literary text from a grade-appropriate short story, novel, 
poem, or other type of literature.  Students write a narrative response to a prompt based on this literary 
text. 

 
PARCC:  Partnership of Assessment for Readiness for College and Careers. 
 
Priority School: Per the revised NCLB Waiver, the lowest-performing schools across the State with 
regard to absolute achievement or graduation outcomes and those that are persistently low achieving 
(75 across the State). 
 
Reward School: Per the revised NCLB Waiver, recognizes, celebrates and rewards schools with high 
overall and subgroup achievement levels and those that are demonstrating great progress. 

Research Simulation Task (RST) Students are asked to analyze an informational topic presented through 
several texts or multimedia stimuli.  Students engage with the texts by answering a series of questions 
and writing an analytic response to a prompt, synthesizing information from multiple sources.  

Subgroups: Refers to categories of students by: 
 
 Gender - Male and Female    Ethnicity: 
 Special Education     - Caucasian 
 Limited English Proficient (LEP)    - African American 
 Socio-Economic Status:     - Hispanic 
   - Economically Disadvantaged    - Asian 
   - Non-Economically Disadvantaged   - American Indian 
        - Other 
 
TSI: Targeted Support and Improvement: Represent the following conditions: 

 Schools where student groups performance is at or below the bottom 5% of schools 

 Schools with student groups who are consistently underperforming.
 
 
 


